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In an effnrt to identify the motivaticnal factors
contrlhuting to student retention or attrition, 487 students at the
Mansfield Campus of Ohlo State Dniversity (MC-0S0), a tuwo-year,
commutar campuis, were surveyed to dete ine their characteristics and

reasons for choosind MC-0SU and to,assess the variances between their:

W_ceptions of the Teal and desirable campus environment. The .
MPstionnaire contained 54 items measuring student perceptions of

'\3élf-concept. human relations in the college envmronmentﬁ career

options, course offerings, and support services. Participants vere

-easked to evaluate the degree to which each item regresented the real

»

campus environment and the degree to which'it was desirable. The
survey revealed seseral conditions and services which the stuydents
found less thah ideal, dincluding: (1 <their confidence in their
ability to solve academic and perscnal problems and tc. succeed
acaden: cally, 5001a11y. and in their career; (2) thé degree to which
they and their opinions were accerpted and valyed by peers and
faculty; (3) their freedom to ask questions and express ofinionstin

- class; (U) their certainty about and enthusiasm for their career

choice: (5) their concern for their grades and academic ability: (6)
their ability. to use the library, apply study skills, and Frepare
adequately. for class; (7) the accessibility of instructdrs; and (B)

\ academic advisement and personal counseling. (JP)
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\\to demographlc and scholastic varlables that contrlbute to the retentlon or

Introduction to the Study ‘ \ ’

An historical reView of the\literatUre reveals numerous studies related

attrition of college students. However, Craven (1951) points out that in muchv \
" N v - ~ N

prioxr research the student is classified rather than understood. He emphasized the

S—

need for research whlch attempts 1n51ght 1nto the Lrame of reference of the
student hlmself. Slmilarly, Bloom (1975) addresseé ;he need to study the students

as growing,istriving, feeling, thiqking, aspiring individuals. He\malntalns~that

our lack of knowledge about the motivag}onal\psychology of college students is one

of the constraints limiting our abilities to be helpfﬁr; This 5ecbmesvext:emely

significant in view of\the\resﬁlts of\\Sanford‘s (1966) studiés whichwreported\that

kS
a.

t&é largest number of droupouts\involve motivational forces - goals, interests, .

and satisfactions relatlve to college anﬁ other facets of the student s life o

»

(pp. 637-638)." , This study was desiéned Eq.identify\some of these motivational

forced that exist within the academic and gocial environment of'the college.

Basic .to this stﬁdy is the fact that personal maladjustment may occur when

differénces exist between the real and desirable situations. Accordingly, an

_instrument was daesigned to assess the variance that exists between college students’

- \ N
perceptions of the real and desirable environmental variables existing on

basically a two-year commuter campus. The conclusions provide information re- -

a
N »

gardlng students' peYceptions of the following: Self-concept, Human Relations,
#

«Careex Dec1smon-mak1ng, Academic Concerns, and UnlverSLty Support Services. The

»

results may prove valuable for recruitment and retention of students and:

5ngetary decisions related to ﬁrogrammatic development and uniggrsity support

w . : -
services. \ . .

\a’
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Review of the Literature

)

& \
" Effective adaptation to the univerSity is "a complex and unstable
. . * )

. process, involving both personal and social demarids in dynamic, everchanging
- interrelationship‘(Bloom, 1975, p. 19)." The literature idgntified several -

motivational factors related to these personal and social demarids. Eattors

Y

) \ selected for this study that are inextricably i§terwbven into the students’

) . . adaptation to the college environment include Self-concept, -Human Relations,

[N Fl .
* N .

Career Decision-Making and University Support Services. Each of these areaJ

N are summarized here.

2
*

. . >

Self-coneept
Self-awareness and self-acceptance are related ih#egrally to the de-
velopment of a positive self-concept. Pervin's study (1966) indicated that

N »
75 percent 'of the entering freshmen students say their "hardest battles are

with themselves (p. 63)." * Heath (1968} expresséd great concern about the self-

»

concept of freshmen students. His studies indicate that "by the end of his

-

f;eshmenNyear; his (the freshman student's) self-goncept has shifted from
being "God's gift to h&manity“!;o being a person of little worth (p. 175)."

This is\extremely frightening when one considers that "the concept of self

shaﬁes the individual's choices and is shaped by them (Borroﬁ, 1973, p. 94)."

RN

- Resgick (196?)‘feelé that one of the most important problefas freshmen

*

.

face is the necessity of getting to know themselves réalistically. Students
- who are poorly adfuéted to college may grossly overestimate or underestimate

their own abilities and éptitudes. Many frespmen who withdraw or who are

asked to leave college go through the entire year believing somehow that their
- . . .

-

Y

work is satisfactory. On the othe;hand, some excellent students worry

‘needlessi§ throuépout\tﬁeir cblle?e gsﬁxs {p- 89)." According to Barclay (i972),
* "just as certain developmental patterns may be reliably observed in gro?ing

children, students seem to show evidence of par;icular behaviof patterns at

particular times in their college careers (p. 168)." Bloom (1975) describes

T

, 6 . ‘
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this perlod of developmental growth as "a time when the peregnallty is s

pertlcularly 1ndeterm1nate and fluld' It is a tlme when past commitments heve
' \
3
. been loosened and new commltments have not yet‘been made. Thls, coupled with

- > )

the strong drlve for lndependencé, makes it the most opportune time in the S

-

human life cycle for a seLﬁ~engendered remakrng of the personality (p. 45) . "

Madison (1969) conans that "the study of perSOnalltY changes in college

Al

.

- focuses on a particular developmental period in the llves of a group 11v1ng

Y )
o h »

under spec;al olrcumstanoes.\ This decisively formative time in the individual's

ﬂ}fe, the hlghly selectlve nature of the group, and the unusual social system
in wh;ch the young person flnds himself make whatxhappens durlng the college
years spec1al in ways that soolal $c1entlsts are iny beglnnlng to suspect aod
for whch they are only beglnnlng to formulate theorles . v.)" - .
According to Sanford (1960), if growth is to'gecur at the college level,

something has to@happen to make it occur. Students need to be 1ntroduced to

‘stimuli which challenge them to make new responses and thus to expand their
. B ﬁ . N R N 1
¥ i

personalities. o T

Human Relatlons ot .
‘i\;‘ NN

L)

\ oy i
Human relations are inextricably interwoven into the college environment

+ . »

through.interactions with peers, advisors and faculty members. Numerous

studies show a correlation betweeh supportive h¥nan relatione in the college

e

env1ronment and the retention of students. Panos and Astin's (1968) study,

which included a semple of 30,506 students from 248 colleges and universities

a

found that 21 of 36 college—env1ronment variables were 51gn1f1cantly

(p = .05) associated with the dropout\§r1terlon.\ Of signlflcance to thls

*

- study was the finding that "students are more likely to complete four years

»

N

if they attend a college where stident peer relationships are characterized

LIRS

4 C o

h )



. ' by Cohesiveness, Cooperativeness, and :ndapendénce (9‘ 66) . '

H
* . . 3

e

According to §anford (lSGé)(;hé viewgoin%yand\methodology of the cultural
anthropologist aie néeded to-assess the forceful and changing human relatiohs
demands of thercollege upon its studengg. These environmental pressﬁres Qre
both formal and lnformal, such as, the opportunltles for daily social contact,

for casualassociation with faéulty and aaylsorsﬁwgnqh§;§§pggggn;§wﬁggﬂhou51ng
~ \: ? N . .
apd dining. Indeed, Craven (1951) found withdrawals from one university more

concerned with these inescapable realities of everyday life than with the

. * - .
* -

~ organized aspect€ of student life.

. : Studies. from the 1iterature also show ralationihips\between supportive -
‘ ~

hgﬁan relations and meetlng the changing developmental needs of college students.

Wallace (1966) found that close frlendshlps.prlnCLPally exert 1nfluence on

>

fundamental developmental issues not only in the transitiopal life of a student

Y . oY
. in college, but also in developing an orientation to life in general, to adult-

L3

hood, iife»goals, parents, reliéion, sex, politics.
. L . .
. \ Katz (13&8)\asked\college students to rank order a list of eighteen

influences that attributed’ to their change and growth during 3 1/2 year;‘ of

e

. ’ ' N N
coll:i?/ Intellectual and academic activities trailed considerably behind
pers; al relationships as a source of\change. Also, the intellectual and

academic aspects of the college were\secbndary or tertiary for most students
L ) N
when compared with other concerns of emotional and social growth based on

7 . *

: Y . , ~
human relations. \ ) .

. v  Bloom (1975). emphasized the need for faculty members td be responsive
tp the student as an individual and his particular strivings, competencies, .

and short-tomings. There is need for enccuragement, approval, and evaluaticn -
¥ N

*
LN

of his work. Learning and development take place at a deeper level wherever

‘ ) .
such responsiveness 2Xists.

3

e
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. Feldman and NeWComb‘s (1969) studies concluded that “a very potent

factor in the student‘s transformatlon is his reIatlonshlps w;;h his peers

N »

(pp. 236;248);" Develépmentally;'college studeﬁts need to differentiate them-

-
L

sel%es from the adult world By same alliance with their péers who share similar

»

experiences and asperations. Hirsch and Keniston (1970) concluded. from their

research study on dropouts from Yale Uane:Slfy that the act of dropping ocut
~F

»

"seems basxcally related to the incongruence between the student's own dev&lopmental

timetable and the normative timetable of‘demands and cpportun;tles of the

-

college settin§. - | \ \ \ >
Career Decisibn—Making
Literature supports the fact that vocational motivation\is deanstrably
related to\attriﬁion.\ Students with definite vocational choices are more
/ llkely to be c§erach1evers and more likely to graduate from college.\ Iﬁ

Yankelov1ch‘s study (1971), 1244 college students were asked to choose from a .

- -

wide varlety of phrases those that best descrlbed their present mood. The one

-

J’uop—rated choice selected by a majority of students (55%) was "confused about

A3

the future." According to Eeath (1968) a transitional stabilization of

college students’ self-cbncept occﬁisﬁonly when they think they know what their
vocation is to ba: \ o : \ t . :’

Often ;he:greate;; barrier freshmen\coliege étudents have tc¢ developing

\ their own career and having command zéér théir\iife is lésk of in-depth know=

ledge aboutgany career {M?f?ure and Buan, 1973). Recent advocates of career
‘ \ | \ G | '

education strongly support the need for in-depth exploratory experiences. as

well as relating these experiences to\personal-vaiues, abilities, and needs

" as a basis for career decision-making.\(H0yt, 1974; Super, 1963; Jordaan, -

a

1063; Combs, Avila & Purkey, 1971; Heath, 1968) “Without a firm understanding

of and expertise in career decision-making today's students will inevitable

] § o »
be manipulated by our changing society, rather than being able to use society

to control their own destinies (Super, 1973) .
\

— 9 C

.- . f,‘

A\t



Explcratof& experiences are critical to career decision-making. They
not only modify but plav a crucial role in shaplng the way in which persons ~

-

think about themselves and about the world of work‘ . (Jordaan, 1963) According

to Sanford (1&69),experiences are needed in crder to test the adequacy of one's
\ N N N . * N N \ ) .
judgment, to familiarize ome with'. ‘limits of what he/she can do, and above
I T n A : S - N \
‘iail,mto'lea;n about the self-fulfillment that comes from\beiné of service to

others. .This is rather\significant in view of the fact that the students in .

\ ’ \ . .
Yankelovich's study *(1971) rafked “the opportunity to make a contribution,”
“job challenge" and."ability to find self-expression”" at the top of the list of

influences on their career choice (p. 32).

L4

University Support Services . K

Bloom (1975) emphasizes the value of studyinq the support services of the

N

university in relatlon to the formulatLOn of 11fe-long values and orlentatlons

to the\greater society: “The experlences of students on college campuses have a

*

major ‘impact on their subsqugnt lives and help prepare thsm:for 51gn1f1cant roles

as leaders of the future. It is, therefore, notyonly for the henefit of the

)

universitg\and the sﬂédent but also for the ultimate benefit of our entire

society that uqiversities should devote 7ome of their resources to the on-going
-+

~ study of their students and the nature of their university experiences. As a .

a

consequence of such study, the university can work toward the creation of those ,

~

. . s R
kinds of environments which will have an increasingly positive effect 6n both the

personal as well as the intellectual life of the student p. 19}," “

A student brings with him a set of.ego demands and resources to help him

-

 J

'in making an effective adaptation to the college envifcnment. The commuting

LAY

student Whj llves at home may f£ind *he adjustment to the colleqe to be sven

greater than -the resident students. According to Barclay.(1972) "students who
N » ) ’..“
live on campus and away from home are in a better position to review and to

| - ! :




J "  change their behavror than those who go to college but live at home and work.

Junior or ccmmunf%y college students are unigque ‘in this rederd beeeﬁse ‘they are ~
£ - R
presented w1th the same materlal as college students but they are not as. free

to work out thelr own approach to llfe. Parents andktherr socrety\epply
pressure.to 5ema1n the same as they were before college. The pressure may be

w

due to the fect that chanqe causes many people to feel anxious'. ParentSaalso

t" i

feel that a rejectlon of thelr values represents a rejectenn of them personally.

¥

- Others may object to the changes a student is gorng through"because he may not

-

conform to the xmage they haVe always had oﬂ hrm Whatever the reasons, N

»cellege gtudents -who llve at home, especzally junlor cellege students, nay have

-
«

greater dlfflculty flndlng themselves because of the varled pressures they

A N Faad

face (p. 204)."

-/ S Chickerimg- (1974) concurs that identification with the college environ-\

Cow

‘ment will be much more gradual for commuter students than resident students.

He ettrlbutes this to the follow1ng reason: "there are fewer openings through\

A A
~

whlch new friendships can bhe establlshed and for investment in or ldentlflcatlon .

with new groups. And furthermore, there is not the opportunity for the frequent

and intensive interpersonal contact that can accelerate that identification

N A .
)/f{g. 89)." He feels one way to help commuting students agjust and identify with
\ \ r . -, . ~
the environment is to.accelerate the opportunities for discovering and

identifying with new reference groups which are more pertinent to their future
X + . -

—

plans and aspirations. ;

Bennett (1952) emphasizes the value of college support services as they

relate to helping students. feel they "belong" and have a respected status

>

,among"their peers. He maintains that belongingness and status depend on
N - - . N
opportunitiesv?b share experiences and the willingness< and ability to give and

take. Through campus activities, students receive a sense of status; these

RIC. I 11.




,i

actlvitles serve as a yardstlck to measure the rel&t;onsh;p between the indi-

~ . .

vidual and the group. Kaoru (1968),.elso, emphas%zes the value of oampus i
LY . o2 N !},, v o NN

- -

acti&itles. He malntalns “hlgher adult eduoatlon mst be loqked, ugon as a Y-

" i -
. . - -,

3

N

way of life rather than es'an adjunct to llfe. Inffhls connectlon 1nerea31nq

»
*

. attentaon}must be peed to the development of poPuiar, but éver more- ehellenglng
]

r
» ¢ Ny
Y

J and demandlng,'programs 1n the flelds of oultuxal and arts- educatlon (p. 4&7)9
e \ ' .
s
!*Aceordlng ;o Bloom (1975) "psyohoioglcal cha:atterlstlcs of the studegt e
' . i \
. and soolologlcel characterlstlcs 3f the campus are 1n a complementary relateonv
A} Fs & . ‘j- . v
3 3

Shlp with each other,\e relateonshlp that is always in a state of ohange...A
campus, respon51ve to this state of affalrs. must organize ltS formel caretaklng

. . > :

network sa khat students ean find sources ‘of support when thelr 1nner resouxces

.
F4

eare inedequate. These fonmal social support sYStems must be‘organlzed in a way:

-

’ that does justiee to the student's*st:iving\for mastery'over\hie environment

L

(pp- 19-20). | B
Purposes of theﬂgiuay . - oY
. \ }‘ ) ’ )
' § The magor objeptlves of thls study were the follow1ng' “ﬁg

e
-

-~
= ~

l@;\To assess the variance that exists between ¢college students perceptlons bf =

N

¥ »

the real and de515 le college environment on 2 reglonal campus which is ba31ca11y

a tyo-vear and commuteg campus. ‘The’environmental variables included $Self-

oonceptl Human Relatlone, Career-decision Making, Academic Concerns, and
Y2 ' \ ) -

Student Support SerV1ceS. o \ - .

pavas

. 2. To Gather data\whic§ might prove valuable\for\recruitment‘and reténtion .of

»
? ~

freshmen and sophomore\§tudents. .

3. To gather deta thaticould be used in making budgetary decisions relative to

programmatic developmenﬁ and university support services. . B

» A -

4, To identify reasons' for students' decisiong to attend a regional campes.

; . S

< B
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Sample . - ‘ - HE \ .

=

‘Realizing the uxgency ‘of a study of thls naturs. the Paculty Governlng

LR x

Board voted to support this study. Accordlngly, they encouraged all faculty

- ¥

. &mmbers to dlsmlss thezr students from class in crder to, part1c1pate in the
“ N * a,

L e . study. In an effort to 1nclude as large a sample as p0531b1e, the 1nstrument

*

[2e ®

.- -

was admlnlstered on two consecutlve days  for classes Scheduled at‘prime P
» e !-\ N\ B

\attendance tlmes..namely, 9: 00 a.m., 1l: OO p m., 5:00 p.m., ané 7: OG P- m. These

-

., -t es'were also selected because the respectlve dlasses in se531on TepreSénted

ac¢x s—sectionlng of varlous dlsc1pllnes. Students assembled “in the centﬂﬁl

Uws ~

©

audltorluéibhere the 1nstrument was administered by the 2 desmgners of the study

Tha sample 1ncluded 487 studepms out of a populatlon of approximately 900
e . M students. Some of the demographlc characterlst!’N\af the students lncluded

" in the sampie are chartgd in Table 1.
oo 0 B ) )
Insert Table 1 here

A

.  Instrumentation
: \ B i . o \ . : . ) : - i . ) Ny

-

@ﬁ " An assessment of the relevant literature assisted'insﬁesigning a 54 item
quest%phnaire{;\See‘Appendix A. The items described characteristics of the

. $tudent or the uniuersity(enVQrdﬁment{ The questiqnnajip was subdividedﬁinto
: ’ . . FJ ; A R
‘s parﬁs:.‘Career‘Choice; Human\Relatioﬁs in the University Environment; Self- . \
. \ V \ - re
. Concept; Course Offerings and Apadémic Concerns; and, University Support Serxvices.

Y 2

~Basic to the design of this study is the fact that pefsonal maladjustment

bften exists when a person's self-perception is.not consistent with his self-

»\idegl\nr‘a concept of how he wishes to bgl(Billé} vVance, and McLean, 1951).

Accordingly,«ﬁhé instrument was- designed ﬁo assess the relationships between

LN S -




P

“The response contlnuum 1ncluded the follow1ng qua}itat1Ve descriptions:

_this time to clarify the directions.

4
+s

EN

3
.
“
*
*
. & \
i %

s AN ) R .““\ B ’ A R
. ) N . . »

; what students are»cur:ently dding and what they would actually like to do. .

S ) *

¥ 1 v

Partlcmpants were asked £

\respond along a 5 p01ﬁt contlnuum to each 1tem>ln

¥ Te

ze;?ays: 1 . . N » -~
.PaftuI: ' Real Si&ge; on -~ §. BN ., Rart II: Desirable Sitﬁétiun
To what degree does th ‘item‘currently ' ,To what degree weuld ‘you like this 1ten»

»

descr:be you or the inst;tutldn? to descrlbe you or the instleutlon?

*
O N - - .h“

1 -~ .2 \ 3 . 4 & 5 \ "
Very Minimal Degree Minimal Degree = Undecided Great Degree  Very Great
) v o Degree = .

’
a

Reliability \ .
.Reliability*cpefficiente for the Real and Desirable sections of the instgu~

ment were calculated using Crenbach's Reliability Test. \The reljability analysis

‘for the total instrument and subscales are reported in Table 2.

'Insert Table 2 here

-——— o~ - C.

-
*

The reliability analysis fcr the total instrument yielded an Alpha of .90 for the

items related to the Real Sltuatlon and 92 for the items related to the

;De51rable Sltuatlon. Only the questlonnalres in whlch each student responded

\

to evegz itam were used Lo establlsh rellablllty, (N=408) thus yielding a

- 2

greater degree of standardlzatlcn for the total qnestlonnalre. Prlor to

‘admlnlsterlng the instrument to the total sample of 478 students, the instrument

" was administered in a pilot study to 18 students. Minor changes were made at

N3

Analyses of the“Dete

Frequene;eé\andjpercentages were\calculated‘ﬁor the responses to the

N

factors influencing the selection of college attendance at a Regional Campus

¥ - hd N N

L3N N N ) ) s
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' of The'Ohio State Unimarsity‘\ Results are rgportqﬁ in Table 3. . .
| . x .. L e »
\ ‘ oo . et 3 \ \ : \ .
. . . Insert Table 3 here - ° ‘ :
N . . . \ .
N . : 1 ‘\t - - x RN '
The study revealed that Financial <onsiderations, geographic location, and
> w v N . .

L . i ]

tha;%eelimi,thét'thg campus would meet .the students*\neéds‘at this time were the

" most importint ﬁactors for selecting\the two year régional‘campus.~ Size of

A 4

the campus, friends attendlng or llving in the area, parental dec151ons, and

NE 3

recqmmendatlons hlgh schpol counseloxs appeared to be less 1nf1uentlal factors
i ) . t . ? . L4 .
in the students’ selectlon process‘ \ ) \
. #

Frequencles and_pexcentagas ware calculated for the responses to the Real

-
~

and Desirable Sltuations"of each ltem on tha questlonnairea Responses in the

Great to Very Great categories were cambined;® likewise, the\responses to the
‘) R N N

>
-

Minimal and‘Very MinimaliDégree were combined. e ..

Responses to Fhe\Réal‘énd Desirable situations for items dealing with

N

Self-concept are‘;apprtéd\in Table 4.

Insert Table 4 here \ -~ o o

Thé résults related to self-cogcept_indicated the following:

1. Students indicated that their degree of confidence in solving academic and

. personal problems.encountered-in their education was less than desired; similarly,

their degree of'confideqsé in succeéding both academically and socially at

college was 1éss\than desired. In the Real Situa¥ionq percentages tabulated for

-

the responses in the Great to Very Great: Degree categories indicated that

68.6 pexcent of the partmcmpants felt ’OBfldent in sclﬁ1ng auademic problems

<



o Y : | .

A ahd 75.5 perceht felt\confident in selving*persenal problems;\only 67.3 perceﬁt

1Y

felt\confmdent in succeedlng}academlcally and 65. 7 percent felt confldent in

) succeedlng soelally at cellege. \ . € - '\ __— . -
N » : ' . . ’y [
2. * Students indicatea that college met their need for self-development to a
~ lesser dégree than &eslred. ' 4 * ,\ P

3
In the Realxsltuatlcn, percentages tabuleted for the .responses in the

» i

*

Great to Very Great Degree categorles indicated 6% 8 percent of the students
i 4 N

felt that college satisfied their need for self-development.‘\ \{
« E b, - L ~ N
3. Students' acceptance of the changes that college life requires in their

personal llfestyle was less in the real than in the desirable sxtuatlon. In:
. Fo R
the Real Sltuatlon, percentages tabulated for the responses in the Great to °
N ]
Very Great Degree categories indicated 74. 3 percent of the students were w1111ng

-

to accept\changes that college\life requires in their persenal lifestyle.
/’ﬂ’ Besponses to the Real and Desirable smtuatlons for 1tems dea;}ng ‘with  Human

) Relatlcns are reported in Tibles 5 and 6. Relationships with peers are re-
( . N ‘ ) .
ported_in Table 5 and relationships with faculty are reported in Table 6.

v, 7

A Iy s — - . ———

-~

Insert Tables 5\&\6 here

K

<~ — — — - - -

~

AR * N ) b

The results related to Humazf Relations indicat‘e'& the follcwing:

. -~ 1. Students indlcated they were accepted and *valued by theilr peers to a lesser
& S 5

= " degree than de31red. In the Real Situation, precentages taqulated for the

-  responses in the Great to Very Great Degree categorles indicated that 75 9 percent
) 7

-of the parti&ipants felt accepted by peers and 62‘7 percent felt, valued as an

<
-

individual by peers on the campus. ; \ ,
1
. r \
- ”.
-~ »
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2. Studentsd indigcated they wéré iccepted‘and valued by ggcdity members to™a

. » R * » \ R . N N

lesser degree than desiréd. . In _the Real Situmation, percentages tabulated for
o * ' o \

the responses in the Great to Very Gneatibegree‘cateéories indicated that 67.2

~

<percent of the students felt accepted by faculty‘members while orily 46.6 percent

hd N . . <

felt valued as amfihdividual by facnfty on the campus.

3. ‘Students perceptlons of their freedom to ask gquestions and. to express

themselves in class were less in the real than in the de51rab1e situatlon. In

N

a L.

the Real Sltuatlon. percentages taBulated for the resp0nses in the Great to

r a N L 4

.Very Great Degree: categorles lndlcated that 70. 3 pq;cent of the part1c1pants

Y

felt free to ésk\questions and 62.1 percent felt free to express themselves in

classy oy o B \ B . \ - NS

4. Students~ percgived that faculty members valued their opinions to a lesser
. . v ' ) » N N ) .
degreejtﬁan desired. 1In the Real Situation, percentages tabqlated for the °

responsés in the Great to Very Great Degree categories indicated that 75.5

T s

. : cL o 7
percent of the students perceived that their opinions were valued by the. S\

instxuctors. Cor . : .

-
-

. . S

5. Students indicated that opportunities to interacf on an informal ?Ei;s and
: | L \ o -

to discuss academic concerns with faculty were {§ess than de‘si;:ed.' .In *he

» Y . >
Real, Situation, percentages tabulated for the responses in the Great to Very
\ \ ‘ <

Great Degreem;ategpries indicated\that~only 37.4 percent of the particibants
interacted with faculty members on an informal basisland 32.3 percent

N 'd . N N
discussed academic concerns wiss\faéulty members.

Responses to thewﬁegl and Desirable situations for items dealing with

a
N

Career Decision Making are reported in Table' 7. N

1t
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* T G T v —

»

The results related to Careex DeciSion MakingQindicatgd the following:

1. Students indicated that decisions regardjng the selection of a specific
. 3 . . . * v :

* - < b\' .o ,: .i. ) ' o3
career choice were less definite than desired; similarly,the epthusiasm for .

- * :
LI

their career choice;was less than\dasi;edﬁ In the Realmsituatién,\pegcentages\°

ES A [

tabulated for the responses in the Great/to VeryG&aaxrnggree‘categbriaé indicated
that 68.7 pergent of the g;udents\ha fdecided on a specific career ang 75.1

_percent were enthusiastic about their choice.
B . y )

2. Students' certainty of app;ppriate\caiéer choice and confidence of success

-

>

in that career were‘less than desired. In the Real Situation, percentageé

* tabulated for the respénsés in the Great to Vervareat Degree categories

indicated that only 59.5 percent of the participants wéie\certain'they made the
appropridte career chofce and 65.1 percent felt confident of success in their

* . ’

S 3 - .
~career choice. \ .
‘c" f ) \ N ~ ‘\‘ . \ ) . N
' Responses to the Real and Desirable situations for items related to
- N [ . - - . . ) . - .
Academic Concerns are reported in Table §. ’ S N
" ¢ Insert Taple 8 here oo
- \\' N i
‘ - . ) *

LY
s

The results related to Academic Concerns indicated the following:

» N

*1. Students’ concgrn*about\their\grades and their academic ability to succeed in
. . . ~\ PR A . i . - \ . - ‘ -
college was d&eaper than desired."In the. Real Situation, percentages tahulated
f N N N N ' N

N ~ '\g“ . N ;.
for the responses in the Great to Very Great Degree categories indicated that

- 89.4 percent of the Students were concerned about their grades in college and

X - ]
AN

A S
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76.3 percent.felt\they possessed the academic qualificatjbhs“necessary to

! A 3
succeed in college.

2. Students 1ndicated that thelr ability to use the lib ry and to apply

-

- study skllls was less adequate than desired. In the Real Sltuatlon, percentages

»

‘tabulated fox tej,;nqunses in the Great to Very Great Degree categories

L3

1nd1?ated ﬁhat;nﬂa*G? 3 percent Qf the partlclpants felt Confld nt in thelr
ablllty to utlllze llbrary resources and cnly 52.8 percent of the partlclpants
. N \
felt they had adequate study skllls and hablts. :

3. Students 1ndicated that theix personal schedule dld not permlt as much time
‘ /
\ ®
to prepare adequately fér class as-desired. In the Real S;tuat;on, perﬁentages

tabulated for the responses 1n\the Great to Very Great Degree categorles 1nd1cated

*

that only 53.6 percent of the part1c1pants felt thev had txme 1n.¢he}r personal

%
schedule to prepare adequetely foraplasses.

4. Students 1nd1cated that faculty were not available to the degree they de—

sired for 1nd1v1dua1 consultation and lnstructlonel assistance. However, in the
. ’ T

Real Sltuatldn, 82. 4 percent of the students felt faculty members were available

"

for'individual c0nsu1tatlon to a Great or Very Great Degree.
. | R ‘ R \ .
. f e N . .
Responses to the Real and Desirable situations for items related to
Uhiversity Support Services are reported in Table 9.

»
*

-

Insert Table 9 here

*__;- -——

¢

Ther results related %o University Support Services indicated the following:
\ : \ \ < L \
1. Students' responses indicated that academic adviSement was less adegquate than

-

desired and less available than desired.‘\In the Real Sjtuation, percentages

»

» L3

tabulated for the responses in the Great to Very Great Degree categories

dndicated that only 50.3 percent\of the students Ffelt. that academic\advisemen§\

. -  1 \ e g \jr . §
\ . | ! 9 “;‘; ) )

~ e,

-
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Y

M R N .
w%s adequate and 57.0 percent felt academic advisement, K was conveniently

scheduled. )

®
A

'~ 2., students indicated that availability of services to assist with persomal
* problems was less than desired. In the Real $ituation, percentages calcu-

lated fcr the responses in the\Greagrtc Very"Great Degree\categcries .

»

1nd1cated that cnly 22 4 percent cf the students felt that serv1ces were prOV1ded
LY 4 .

»
»

. thegktc assist thh personal prcblems.\ ) ’ e . B
. \ \ N » \ N / ) N . . A
3. Studénts 1ndicated that 1nfcrmat10n concernlng acadeglc resources wa's lest !
N N
than des;red. In the Real Sltuatlon, percentages calculated for the responses

* 1n the Great to Very Greet Degree categorles :Lnd:.cated that 52. 8 percent of the } :

parteclpants felt they were provmded wilth adeguate’ lnformatlcn ccncetnlng

e »

\“academec resourcesr : R e

1Y

N

* »

. 4. Students 1nd1cated that their partecmpatlcn in planned student act1v1t1es
* R ¥ N )
\ was less than desired‘ In the Real Sltuat;cn, percentages calculated for the

responses in the Great to Very Great Degree categories 1ndicated that cnly 21. 9

- percent of the participants part%cipatéd in student actlvlty prcgrams planned ~
R ~ ' ‘\ ‘ ~ . N J ) a
by the unlverSLty ) ' - \

3

5. Students 1nd1cated thelir. use of the student lcunge and the-ph351cal ectiv1ty

W . .

\ center was less than desered. In the Real Situation, pcrcentages calcuiated

fcr the responses in the Great to Very Great Degree categorles~1nd1cated that

EN

34 4 percent of the students use the student lounge and cnly 13.1 percent

?

. use the physxcal act1vzty center.
Slgnlflcance of the Study . ~ . \ . \ ‘?

. The results of this study may have some dlrect relevance to two year

» -~

commuter campus institutions. In an effort to contribute to the develcpment T

I
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-
-

of a pOSlth& self—concept of the college student: services which assist students \

in solv1ng both persohal and educational problems encountered durlng their ,
AN
"education should be available. Inleldual counsellng or advisement opportunltles e
~ ¥ -
A should be“con51dgred as. hlgh prlorlty servlces. Faculty can play a key role.

Al

L in thls area by demonstratlng an openness in their wml\ingneqs to dlscuss

students' problems of an academlc or personal nature.- This® could be facllltatad

‘ * \ - ‘ ( \h \ +
\ by prov1d1ng more opportunities for students to 1nteract with the faculty on’ " an

. \ informal basis, thus reinforcing the/;oncept that students are valued by their

~

instructors. -~Eaculty might ‘also improve relationships with students by

¥ . » N ’ ¥ .
I astablishing a classroom atmosphere which encourages and respects students’
. ¢ . \ . \
questions and opinions.
. | . .
- The study revealed that students’ acadeﬁ}; concerns were Jgreater than

desired. Twé year~institutions‘may need to provide commuter students with

mQre tutorlal or remed1al enrichment prog;mns, and the hours of such services

‘might .havg to be rescheduled to meet the needs of the staudgnts. uibrary

services might include orientation sessions for incoming students, or

establish individualized learning packets to assist students with the use of
. . N N > . . * K .

library resources. : f . "

Faculty may help Tessen thé\academic concerns of students by clearly de-

\ B P -, . s e ~ \ \
v .fining their expectations and grad;ng‘pollc1es.‘)éacultyxoffice hours and help
sessions might be altered to meet the needs of students. Faculty should,be

.

> . available to studen?i desiring\{hdiviéual diésmall group conférences‘ngaculty i\‘\
.should\enéoﬁrage student§\to take asﬁéntag? of opbortunities to interact with

‘ them during office hours. Céuisg‘bfferiﬁgs\négd to be assessed-regularly to

.~ Wgetermine if they are conveniently scheduled and whether they are meetin; the -

A

demands of the ﬁon~traditional student.

= -~




v Results revealed that many students were uncertain about their career-
related choices. Such uncertainty undoubtedly affécts attitudes and per-
formance. The college could assist students with career;relatqﬁ concerns by

providing opportunities for local resource persons from various occupations

-
-

o talk about aspects.of their profession. Resource centers might alsoc be -

¥ - <

prov1ded in the llbrary whlch would focus upon career opportunities and decision=-

s ii\ - L.

making skills. Career counseling sexv@cesacould be made available for students
- N . . . - i ~ >
to share their career concerns pexsonally wiﬁh a profesgional counselor.’

-
~

Faculty might also make course content more relevant, thereby, helping‘students

1 : .
establish the relationship between course work and career choice. .

hwksm&m&tMt&eWowncmm&rummpwﬁfpmhacmf
*.certed effort to familiaf?ie students with the act}vities av%iigble to them.
Studéht activities and facilities neéd to‘bé evaﬁéated to §etermine 3£ they are
meeting th? needs and intérésts of the students. EPersons in charge of these
serviceé shoﬁld take steps‘to\insuré tha students are aﬁaré of these* |

)

activities and facilities, and should be certain they coincide with time sche-

duias of the students. \Faculty mightjalso assist by éncouraging students tg \
. participate in such activities. - ! \ T

= o | . i | ’
. This study reveals that greater efforts need to be undertakén to meet the

1

\' < ¥ N \ { ) s N .
needs gI the individual students. Commuter colleges must strive to personal;ze
the university env;ronment =1e) that students perce*ye higher education as an °

‘v » .

.1mportant contributlon toward their self-deVelopment-

-



Ao Cross Tabulation of the Sex .of Participants by Marital Status
T Married Single Other “Row Total
: i I | N ) .
Male 29%! 12, 6%% 198%] 86.1%* 3% 1, 3% 230%). 47. k%
\ 1. \ | \ B ‘ !
Female 74} 28.9 ] 1771E 69.1 51 2.0 . 256 1 52.7
i - ‘ \
: | i 1. . I N
Col. Total 103 i 21.2 . 375 : 77.2 8 } 1.6 486 {100.0
. _ L *) ] s P L )
o o \ \
*Count  _ **Percentage
B. Cross Tabulacion of the Participantsi by the Number. of Dependents |
None 1l or 2 3 or &4 -5 or more Row‘Total\
. 1 1 t . i t
Male 206% ! (90.0)** 7%l 7 4%k Skl 2, 2%k 1%) L 4#% 2291 47.2 |
* I P ! \ ! ! \ ~
} . . i 1 e o e
Female 194 | 75.8 4 | 17.2 | 141 5.5 21 .8 2561 528 W
L AN | TN
Col. Total | 400 82.5 6L ! 12.6 19 | 3.9 30 .6 485)100.0
. \ i i ! 1 )
*Count **Peroeﬁtage ' -0
. N \ ‘ i‘\ ‘
Croos Tabulation of the Sex of\Participants by College Rank
Freshmen \ Sophomore Jﬁnior ‘ Senior . Post—D_gree Row Total.
| PN B i .
. Male 1314 57.0%% 6?*' 29. %% 21*‘ 9. 2+% 10* 3% 14 0.6k |3t 47,90
] . L 1 -
“3 4 Al l l
Female 115 | 45.8 67: 26.7 36| 14.3 25% 10.0 | 6 P 2.4 2691 522
Cog. Total | 246151.1 | 1341 27.9 57; 11.9 {35! 7.3 | 7 | L5 479 | 100.0
R} 3“: ) l l ) * l ' \‘ l ) ' -
* \\ i ) . E R N ‘a\ N
D. Cross Tabulation of tha @afital Status of the Participants by Age .
*17 & Under 18~20 21-25 25-30 31-40_ Qver 40 Row Total
1 N | | i 1 [} |
] i 1 1o i 4 \ ] _
Married #*;&.l**' 7 ; 7,1,:30 :20.& 24\;34‘5 28 ;23‘6 15 ;15.3 98 ;20.5
o o i - 1 i 1 i \ 1
* Single 8 j2.2 278 174.9 {61 316.4 {20} 5.4 | 4} 1.1 | 0} 371 177.8
o 1 1 . ! 1 i i \ 1
Other 0 10.0 1 312,5 2 %zs.o 3 537‘5 2 ;:zs.o 0 i 33 1.7 .
) \ ! I 1 1 S : o \
Col. Total} 12 12.5 286 :60.0 83 ;17.4 47 : 9.9 | 34 ; 7.1 {15 : B‘l;A&77§ £
| ] . ] 1 i o i L A ‘
*Count **Percentage e

I,

Study (Fall Quarter, 1978)

-
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Characteristics of the Population who Participated in the Institutlonal Research

. C.
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R E. Cross Tabulation of the Sex of Participants by Age \ ;"
\ » : - N ‘ ‘ { .
17 & B ] 1 Over
Under ~16-20 21-25 25-39 31-40 40 - |Row Total
AL T I : 1 ) . 1 \ 1 1 \ \ R R
Male g*) 2.7%x |153) 68.0 | 34} 15.1 .21} 9.3 | 9]4.0 | 2]0.9 |225; 47.2
\ - T ! P ! i P t
1. \ .
 Female 6 1 2.4 133§ 52.8 agi 19.4 zei 10.3 |25 §9.9 13 gs.z 2sz§ 52.8
, : 1 1 I 3] 1 1 1
Col. Total| 12 ; 2.5 286{ 60\0»\Q3§Q17,a 47; 9.9 |34 ;7.1 15 }3.1& 477 }~1OO 0
: - 4 ‘ i ) v (; P } 1 i

»

F. Cross Tabulation of the Sex of the Participants by the Time of Work

- NN
-

Day Evening Létejgve to Morning Total Row
wale | 92*lsei¥* | e6 l3s8 | 12 {71 170 | S1.4
Female 92 § 57.1 63]§ 39.1° -6 g 3.7 1161 §7 48.6
Col. Total isﬁ‘i 55.6 129»3 39.0 ;8 ;\s{4~ : 331’§ 100.0

1 i | (]

3

G, Cross Tabﬁlation of the Sex of the Participants by the Number of_Workiqg Hours

.Outside the Home \ . o ) .
Not \ ; ] .
Working 1-10 11-20 21-30 31740  Over 40 | Row Total
Male ~ 56*225.1** 115 4.9 soiwzz§a 465'26.6 383 17.0 zzi 9.9 zzai 46.8_
Fempléf 95 337.4 \?i 2.8 | 66§ 26.0 39§\15‘& V&l% 16.1 §§ 2.0 zsai 53.1 -
Col. Total|151 i31.7 18] 3.8 |116{ 24.3 |851 17.8 791 16.6 | 27} 5.7 | 4761 |
& i 1 1 1 1 1 1

*Frequency ¥¥Percéntage -

\ \ \ ¢ ‘
H. One-way Mileage from Residency to the OSU Mansfield Campus :
" Mileage \ - - N Percentages
1-5 - 114 : | 23.5
6-10 \ s 137 : . 28,2
11-15 o -89 18.4
21-30 - 54 . 11,1
31-40 h 15 | 3.1
. 41-50 1 | C 0.2
- o f)4~ ‘ -—
More tham 50 » \ 1 -~ i \ 0.2
Missing Data: 2 \ \ . -

Ve Y.
o
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J. Cross Tabulation of the Sex of Participants by Curricular Academic Area
1 Ilfiale \ FTgmale Total
o o § ! - 1 \
administrative Sclence 76% | 33.9%k. | 29k | 11.3%x | 107 | 22.0wx
\ | \ Tl \ 1 S
agriculture 2 ;0" 3 ) 1.2 ‘s 1 1.0
< . . R Wl \ 1 " o
: t i 1- :
Architecture - =7 : 3.0 -0 ; © 00 7 ! 1.4 ¥t
| o o R ! R o
| Allied Medical | 8 b 3.5 ©9 1 3.5 - |17 1 35
S 1 ‘\ i - 1 ' Lot A \\ i .
Tart 0 T3 ) 1.3 6 ) 1.6 |- 71 1.4
‘ S I .; 1 ‘L BN | - NN
: ) . | IR 1 - o |
Arts & Sciences 132 1:13.9 26 1 9.4 | 56 1 11.5
S A R I \ 40
Dentistry -5 1 2.2 1} 0.4 6 1. .1.2 v
’ I RERY I o o :
'~ Dental Hyglene \; 0 }i, 0.0 5 1 2.0 5 } 1.0
8 - N 1. ! "
Education 18 b 7.8 111 : 43.4 129 D 26.5
Engineering . 16 } 7.0 0 } 0.0 16 : 3.3
o . P * ¥ - \ P
Gen. Baccalaureate 3 % 1.3 2 E © 0.8 _ 3 ; 1.0 .
N o ! oy . i .
Undecided 30 : 13.0 12 : - 4.7 C 42 : 8.6
v ' D B :
Home' Economics’ -0} 0.0 5 V2.0 ) 51 L0
. . N 1 -
. Medicine 2 1 0.9 37 1.2 5.1 1.0
i : i :
\ ’ 1 o SN i :
Music 2 : 0.9 1l } 0.4 3 } 0.6
R ’ . . } “ { - ~ ’ i
_flatural Resources 6 1 2.6 5} 20 | 11} 2.3
\ \ o - { A ! : o
s - -
Nursing - " 0 ; 0.0 11 1 4:3% | 11 ) 2.3
. X i 1
L | Lo I . I 2(; L A
Optc\)met\ry\\ . - : - 0.9 Q ; 0. . ¥ 0.
Pharmacy ™ = A R P T 0.2
o R N \ T \ \ | ‘
Social Work AR 101 39 | 1 29
\ ~ - [ - o o A \
' Yeterinary Medidine 21 09, | 51 2.0 ' 71 Ll
Other - 10 ) 4.3 4 12} 4.7 22 V45 .
\ ‘ ) i . - o M !
| ‘ *Count: **Percentage N\ H
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Rﬁliability Coefficients fcr the Real and Ideal Sections ‘of the Instrument Based on |
Crombach's ‘Reliablnty Test : ‘ .

n oy

‘l-

o
N

used to establish reliability, thus‘'yielding a greater degrea of
standardization for the total guestionnaire.)

_SCALES & | rrEMs REAL |  TDEAL
\fl‘Tcﬁal\Inftfument . '1~5A * .90 | .92
Subscale: Cdxeer\Chéice 1=4 t.87 .85,
-Sli:b*.si:ale: Human Relations 5-17, 20 .83 \. ;ég
\éuﬁléale:  Self-concept h ) £Zi~30 .73 B .76~
~ Subscale: )cadgmic Coﬁc\érns\ 18, 31-44 .78 % .83
Sﬁbscalé? \Su;porp Services 19; 45—54 .@i % | .78 »‘;
N ; 408\(Oni§ the questionnalres in whlch aach sﬁudent resp0nded to eve item were



.

TABLE 3

-

24

Frequancy Distributions and Percentages According to the Sex of the Part1c1pants for the
Factors Influencing the Selectlon of College Attendance at the OSU Mansfield Campus

-

¢ N

WE FEMALE — ToTAL
Yes I - No Yes ! " No Yes | No
- : a I [ - o | .
- Financial \ S }éx W { ’ : } R \g‘ i \} :
Considerations 191*) 83.0%* | 391 17. 201' 79.4 52 20.6 392;”31.2 91} 18.8 -
. \ R 1 :‘ i P ]
Geographical ] ) . \ . ! b
Location 189 } 82.9 39: 17. 228}‘89.8 26} 102 417} 86.5 65: 13.5
o ‘ L x o I L Lo
Family Obligations |, 63 1 27.8 1164) 72. 92} 36.7 1159) 63.3| 155| 32.4.1323] 67.6
. o 1 I I !
Size of the Regional A R | | 1 | o,
Campus 77 | 33.8 1151) 66.2 | <104f 41.1 ! 149) 58.9| 181} 37.6 300§‘62.&
“ \ \: | | . | \l
\Academ;c Programs P, | t | I
Available \91>: 39.9 1137} 60.17 127} 's0.0 ! 127} 50.0] 218} 45.2 254, 54.8
AN | ] : ] ] ] } N ' A
N ) R ] ] . N
'riends Attending \ i \ } i. % : E\\ ; I
xr Living in Area 53 1 23.} 176 76 533 21.1 | 198; 78.9 106| 22.1 3741 77.9
| : o R | i . S
\ I i i P | B
Recymmendation of ; ! }\ :: > ; : \:
High SChOOl | } \ P i N S [ |
Counselor | 181 7.9 (209! 92. 18} 7.2 {233 92.8 36] 7.5 442} 92.5
\ -~ o 1 ‘ i - i I
‘Reputation of ) ~= \ \ ’\1}. } } | } \ L
Academic Programs 38 1'16.7 11891'83.3} 76! 30.2 | 176} 69.8| 114} 23.8 ,365{ 76.2
\ 1 B P i : P I ! ]

' Parental Recgsion = | 32 E 14.0. 196; 86. ‘453 17.5 | 2082 82.5 ~?6= 15.8 ‘aoai 84.2
: ' ; P ¥ I N P P
Meets Personal Needs r T ! ' 399! 81.9 86} 17.7

S A ) ] L L L
Credit Hours Enrolled: Mean = 14.15
Previons Quarters Enrolled*' Mean ='3,64 .o X
*Frequency i **Percentage ' N
. . : ~
¢ hd R
. N . -
n L . @
S «
}_ﬂ S *f
1 . \ IS
3
~ . ,




Percentages for Responses to the Real and Desirable SitUations for\Items Relgked to Self—concept

J‘

A

TABLE 4

»

S

’ 'zs )

k1 i

1} -

o N S

Very Minimal to‘

-

. Very Great to

Minimal : : ¢ Uqﬂecided . Great
. . ‘ ' \ < Real: ! Desirable. Real i Desirable _Beal 1 Degirable
32. You are confident in.solving persopal © i R { \ . o :
Problems éncountéred in~Y0ur own education 8.9*% !} _0s6* 15.7* 3.1% 75 .5+ i 96 . 2%
N . . . . % N . ' Y
21. You are confident in solving academic ) oo S ;
- problems encountered in your own edication] 11.5 I 1.8 20.0° ! f4.8 68.6 93.4
‘- e s L4 i “\’ . . )
22. You feel confident in succeedlng academi- \ . . ) . .
“ cally ‘at college. N 11.6 ‘ 0.8 21.1 - 3.5 67.3 95.6 .
. " - | . \ R NN ; N
23. The Regiona} Campus meets .your personal S . : “ . \
needs at this time in your 1life. - 19.9 | 3.4 10.7 6.2 69.4 90.4
24. You are committed to obtalning a ; . . \ } \
~ college degree.  17.0 ! 12.9. 12.4 13,7 - 70.6 73.4
. . i ) - v N . = ) - i Co
. . . \ !
- 25. " You accept the changes that college life \ : \ o) ) ) : 1 .
requires in\your own personal 1ife style. | 12.4 3.4 13.4 ! 7.5 $74.3 4 89.2
; . \ . \ A ) i
o 1
26. You are confldent in succeedlng 3001a11y ¢ ] “
at college. : 12.5 7 5.5 2.8 8.8 65.7 ) 85.8
N N . » N 3 \ , N
. . 1
27. You think it’s important for you to . ) .
- graduate from college. 5.4 .} ‘4.2 8.2 - 5.8 .86.4 90.0
' N N -
e j \
'~ .28. College satisfies your need for self— o \ " . Lo
development. \ 11.9 } 4.4 18.3 11.8 69.8" 83.9
1
]
29. Your parents think it's very important | S - . i : \ . \
\ that you attend college. : - 16.3* ' 15.4 11.9 i 18.6 71.8 | 66.0.
. 1 . I. : :
30. Your parents think it's very important : ~ H : . ! " v
that you graduate from collegeg 16.3 \} 14.6 11.7 i 17.8 72.0" ! 67.6
. ) . ¥ » . I h ¥
*ﬁ=487 Percéntages . < ;f,//i
e 29 ;- .30



S : S . » o : - \ o a )
- Percentages for ResponSes to the Real and Desirable Situations for'Items Related to Human Relations with Peers ‘
o fﬂ\ﬁr o “ . Very Minimal:to | ) . Very Great to
. Human Re ationsaltems {Peers) \ ; : __Mipjwal . S Undeclded . . > Great
e . Real | Desirable Real 1 Desirable Real ‘fDeslrable
5. You are aocepted by other students in EEE L i 1 -y ,
the university settingﬂ , 5.4% C 4.1 1 18.8* ) 7.9% | 75.9*'i 88.0* °
i . \ ) ! » S \
9. ‘You meet new ﬁrléhds on the Reginnal ‘ S 1 . o B \
. Campus. \ 16.7 - 6.0, 7.8 . 4.4 7 - 75.5 | 89.6
:\ N . ‘ . N . » ~ . .
-~ 11. You dlscuss concerns with other college . : o \ h \ N o
" students. ©19.0 i . 6.1 12.0 B 5.8 69.0 1 84.2
12. You are valued as as‘igggvidual by peets* \ R B - S ‘ o .
on this campus. \ 9.7 } 2.7 - 27.6 2.1 . 62.7 '+ 85.2 - >
14. You feel accepted by student peers on thlS \ L \ o - o B o
. campus. : . 7.2 2.3 ' 16.8 8.1 . | 7509 89.6
*17. Youxr friends think it's very important o \ : \ : .
that you graduate from college. 32.4 1 18.1 25.8 . 25.3 4}\; I 56:6%
Y N > N
. - > ]
20. Your friends think it's very impoxtant ~ ] ‘ | \ . . \ :
that you, attend college. L, 39.9 1 20.7 25,1 . 28.2 . - 35.0 - 51.2
: DS " 1 \ . !
t ) S N - ; ] N \ L 4 0 )
*N=487 Percentages ’ \)\‘
t ) "n )
L) T 3 : *
o . t \
L LT A ' . B
\ -~
- ;‘, .
. - N . N :3:3 .
- f v
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L Pgrcentageasfor Responses tb the Real and Qe§irable Situations for Items Ralatedito\uﬁman R%;ations with Fadulty
o - T \ . Very Minimal to ‘ Very Great to
. Human Relations Items (Faculty)’ Minimal . , __Undecided. = \ Great
. . ’ o . Real | Desirable *| ~ Real ! Desirable | _"Real | Desirable
6. ‘You interact with faculty members on an ' | . Ve 0T ) R o B
_ informal basis. = . S 4 a9 P 12,4 17.7 17.5 - 37.4 | 70.1
. A . ‘ ) - : . N . N RN i o 9
7" You discuss academic concerns with faculty | - ; : . BN
members. : s - v | 54.7 + 16.0 13.0 17.6 32.3 66.4
;fB; You are valued as an individual by faculty .| = o R \ L E N
"’ on this campus. _ 23.3 | 5.2 30.1 " 11.9 - 46.6 84.9
"~ 15. You feel accepted by faculty membexs on o \ \ ~ . %1
. this campus. \ 11.5 | 3.1 21.2 7.7 67.2 | 89.2
. ' * . ! : . * . i N
. o o \ " o 1 .. . - . o |
~ 16. Your opinions are valued by your instructorsl) 16.7 2.5 7.8 10.0 _75.5 87.5
'10. Youfeel free to ask questions in class. 17.9° 2.7 11.8 2.1 70.3 95.2
e ~ ° » \ * R ’ : i
. . : T ' 1 [y s \
13. You feel free to express yourself in class. 21.90 3.7 - 16.9 1 7.9 62,1 . B8B.4
R N N l \
*N=487 Percentages . 2
) - N ., - ) \ t ) \ “«
\\‘ T A M i p ¥
L. ) - i‘
1 N ) A —
- ”»
’ ! l *
’ *
\ t
¥ {




“® Pérceﬁtagestfor“Regponses\to the Real andiDQSirable Situations for Items Related to Career Choi.ce

.,

L - \ L - Very Minlmal to : N Very Great to
- Career Choice Items N - Mlnlmal \ ___Undecided Great.”
SIS . - : : -Real DesiYable Real Dééirable* } Real | Desiraljle
1. You have decided on a-specific career. 16.9% | 2.9% 14.4% 4.4% 68,7 1 92.7%
2.. ‘You are certain that\you\have‘made the > o \
: appropriate career choice.t “ 18.0 3.0 To22.5 i 6.0 - } 59,5 91.0
3. You are confident of success in yeur \ - o : .
'~ career choice. 1.7 | 1.6 23.2 4.2 . .| -65.1 194.2
" 4. You are enthusiastic about the career \ o o :
' choice you have*made. 10.7 2.3 14.2 H 4.8 75.1 92.9
:f#N=487“Percentages, ~ .7
L ‘
- “ ' \ - *
) t«s‘ : &
L . . | . |
‘ ~ b Y — .‘ »‘\‘* )
CQE . ' -
] N ' v5 - / o
\q\ »
H - L
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?ercentEQeé fqrfReSPOnses to the Real and Desirable Situations for Items Related to Apademic Cohcerns:‘

F'S
2

- -

B

Very Minimal to

Very Great to

[}KJ:7 Percentages

Aruntoxt provided by Eic

- Académic ConcernsQItems ~___Minimal _  Undecided Great ,
- R — -] Real Desirable Real . Desirable Real ! Desirfble
- 38, ‘You are concerned about your grades in ; o - ‘ - I
\ college* 5.6% .8.6* 5.0* fﬁ.s*m - 89.4* | 75.9%
- .18. You have a&equate study skills and habits:| 27.8 .} 2.4 , 9.4 }f 3.1 | 52.8 - 94.6
Lo .T . . \ * k . N 3 . : ': . . . [y
~ 31. You possess the academic qualifications o 1 o :
- necessary to succeed in college. T 6.4 1.4, 17.3 4.6 76.3 94.0-
) 43 You are confident in your ablllty to N : \ |
utilize llﬁrary resources. 1 17.5 ] 1.2 15.2 4.6 67.3, 94.1
33.5 You are offered a variety of courses. 36.1 2.2 18.6 3.3 - 45.3 1.v 94.4
:;341 You Eind that the courses are : . S \
\ - conveniently scheduled. . 48.6 3.6 16.9 - 3.5 34.5 | '92.9 ‘
S : h o ‘ Y~ ' 1
f‘37.\‘Ybu aré‘éblé to eﬂ%bli in those courses . ot . . \
\suggested by the-aCademic advisors; 21.9 3.2 16.2 . 6.7 61.8 92.0 i
1;35. “You receive' quallty 1nstruction on the - * .- \ .
) \Reglonal Campus 10.5 0.8 17.6 H 2.7 1.9 96.4
- a R :
- 36. Facq;ty members are available for ~ :
- individual consultation and : . .
instructional assistance. 8.7 1.2 8.9 ! L2 82.4 96.2 :

. . . - T . ) . ' . ¢ .
‘44. The course load requirements are o } - \ ‘
\reasonable. ‘ 8.6 i 2.8 15.7 } «. 7.4 75.7 89.9

\ . ) i
39, You accept the fact that college will H i
7 .require numerous hours of study beyond \ . | ! :
- the class time. : . 7.7 4.4 6.9 | 4.8 - 85.4 90.8
- '40. You accept the academic responsibilities }f . \ : \ y
. of colleg® life. \ 7.9 1.6 *10.4 ' | 4.0 © 8L.7. 94.3
i . c 1 o
N ) N \ ] ‘ ‘ ’
41. You have time in your personal schedule . 1 o ; “ !
to prepare adquately for classes.\ - 28.1 ; 2.7 18.3 ! 2.7 53.6 94.6
. i
- ' ‘ ) N
" 42. You study in small groups outside of the . i ) . \: \ 1 . .
class period.. . \ - 72.6 | '29.8 6.7 1 20.5 "20.7 49.7
- g | \ ; 38

»
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TABLE 9

30 -

Percentages for responses to ‘the Real and Desirable Sltuatlons for Items Related to Unlver51ty Support Services

>

Very Minlmal to

Undggided

—

Very Great to

. Support Services Items

— Minimal ; _Great
— \ \ - _Real ! Desirable Real I DeSlgggle Real }Desirable
46, gAcademic advisement is adequate. 27.2% ‘1.5« I 22.5¢% 9.3% 50.3%* | 89.3%
\ , I be \ , P
K N ’ V- 1
50. . The hours for academic advisement axe ‘ b ‘ ! Ny ) :
~ conveninetly scheduled. 18.9 - 7203 24,2 - 13.8 57.0 | 83.9
oy \ g ‘ N : Q \{
. . 1 .
47. You are provided the adequate information !
concerning academic resources on,thls ’ ‘ 3 o \ .
campus. : . 26.4 1.2 20.8 6.8 52.8 91.9
. \ . 1 . )
53. The hours of llbrary service are " Yoo o s o :
adequate NI o * 9.3 1.3 10.8- . 5.8 - 79.0 93.0
19. You use the Educational Enrlchment Lab i : e
‘on this campus. : ' 74.9 22,0 4.3 25.6 20.8° 52.0
- 45, You\use the peer tutoring program on ) o \ \
\ this campus. , 88.4 | - 43.5 5.5 27.17 6.1 ' 28.8
\ \ \ \ i o \
i AN 4
52. You are provided services to assist \ N o ~ -
- with personal problems. » 144.8 -+ 22.2 32.8 ! 26.6 22.4 ° 51.3
~ " . :! N
o
48. You are\prpvided with planned social o o . :
) activities on this campus. 18.3 - | 8.7 . 15.8 i 13,1 65.9 78.1
) ¢ N
49. You participate in student activity- ! : B . ‘ \
: programs planned by the university. 67.2 !l 28.2 10.9 |~ 17.9 21.9 : 53.7
o ! | i
> i i . - . . i .
51. You use the student lounge. 60.8 | 3o.6 2.9 .} 19.4 34.4 ! 50.0
¢ . . ] 1 N 'K . N
S . . . . 1 H i .
54. You are’involved in the physical 1 ' i
education activities planned through the % . | g ‘i—
. Physical Activity Center. . .| 80.8. 1 38.3 6.1 i 16.0 t13.1 ) 45.8
*N=487 Percentages . -,
\J -
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